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SYNERGY OF AESTHETICS AND PROFESSIONALISM: INTEGRATION OF
ARTISTIC AND VALUE ORIENTATIONS INTO THE UNIVERSITY EDUCATIONAL
PROCESS

Abstract. The relevance of the study is determined by the increasing importance of aesthetic
competence as an integral component of professional education in universities. Modern higher education
emphasizes the need to cultivate students who possess not only specialized knowledge and technical skills but
also cultural literacy, aesthetic sensitivity, and ethical awareness. The article explores the essence of
integrating artistic and value orientations into the educational process as a means of forming aesthetic
competence, highlighting its role in fostering creativity, critical thinking, and holistic personal development.
The purpose of the study is to analyze theoretical and practical approaches to the formation of aesthetic
competence among university students in the study of professional disciplines and to propose methods for its
systematic development.

The research employed a combination of theoretical analysis, pedagogical observation, and
gualitative assessment methods to examine the mechanisms and effectiveness of aesthetic integration in
higher education. The results indicate that incorporating artistic elements into professional training
enhances students’ engagement, reflective thinking, and professional readiness while simultaneously
promoting the internalization of cultural and value-based norms. The study demonstrates that participatory,
project-based, and integrative pedagogical approaches contribute significantly to the development of
students’ aesthetic competence. The scientific novelty of the work lies in conceptualizing aesthetic
competence as a multidimensional construct encompassing cognitive, emotional, and value-oriented
components, and in identifying pedagogical strategies for its systematic development within professional
disciplines.

The findings can be applied in curriculum design, teaching methodologies, and institutional
strategies for higher education institutions seeking to develop ethically aware, culturally competent, and
aesthetically sensitive graduates. The study contributes to the theoretical and practical discourse on
aesthetic education and provides actionable recommendations for educators aiming to harmonize
professional skills development with aesthetic and value-based education.

Keywords: aesthetic competence, artistic orientations, cultural literacy, ethical awareness, higher
education, professional disciplines, professional education, student development, value orientations, visual
culture.
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Introduction. In the contemporary higher education landscape, the formation of students’
professional competence is no longer limited to the acquisition of specialized knowledge and technical
skills. Increasingly, universities are expected to cultivate holistic individuals whose intellectual, ethical,
and aesthetic development ensures not only high professional standards but also the ability to engage
creatively with the complex cultural and social challenges of the 21st century. Within this context, the
integration of aesthetics into the educational process has gained particular importance. Aesthetic
competence, which encompasses sensitivity to beauty, the capacity for value-based judgment, and the
ability to interpret and create meaning through artistic and cultural forms, plays a pivotal role in shaping a

student’s professional identity and worldview. The synergy between aesthetics and professionalism
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reflects a broader educational paradigm shift toward human-centered and interdisciplinary learning. This
synergy does not imply substituting technical expertise for artistic sensibility; instead, it highlights their
complementarity. By integrating artistic and value orientations into professional training, universities
foster the development of reflective, innovative, and ethically responsible specialists. Such integration
enhances creativity, emotional intelligence, and communicative competence, all of which are critical for
success in the dynamic global labor market.

Despite the growing recognition of aesthetic education’s relevance, its systematic incorporation
into higher education curricula remains a challenge. The traditional dominance of instrumental approaches
to teaching often marginalizes the aesthetic dimension, treating it as an ancillary rather than a core
component of professional development. Consequently, there is a pressing need for conceptual and
methodological frameworks that can harmonize professional preparation with the cultivation of aesthetic
awareness. The present study seeks to explore the theoretical foundations and practical strategies for
embedding artistic and value orientations into the teaching of university professional disciplines. It
emphasizes the importance of rethinking educational practices in light of cultural diversity, technological
change, and the increasing demand for graduates who combine professional excellence with a nuanced
aesthetic and ethical sensibility. By analyzing the interplay between aesthetics and professionalism, the
article aims to demonstrate that their integration is not merely desirable but essential for the sustainable
development of higher education and society as a whole.

Purpose and objectives. The purpose of this study is to substantiate the pedagogical
significance of integrating artistic and value orientations into the teaching of professional disciplines at
universities, thereby fostering students’ aesthetic competence alongside their professional development.
The research seeks to demonstrate that the synergy of aesthetics and professionalism fosters creative,
reflective, and ethically responsible specialists better prepared to meet the challenges of a rapidly
changing global environment.

To achieve this purpose, the following objectives have been set:

1. To analyze theoretical approaches to the concept of aesthetic competence and its role in
higher education.

2. To identify the interconnections between aesthetic education and the development of
professional skills, creativity, and ethical responsibility.

3. To investigate current practices and challenges in integrating aesthetic and value-based
components into university curricula.

4. To develop recommendations for embedding artistic and value orientations into the teaching
of professional disciplines to enhance students’ holistic development.

Research methods. The study employs a combination of theoretical and empirical research

methods. Theoretical methods include the analysis, synthesis, and systematization of philosophical,
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pedagogical, and psychological literature on the concepts of aesthetic competence, professional training,
and value-oriented education. A comparative analysis was used to examine international and national
practices for integrating artistic and value dimensions into higher education curricula. On the empirical
level, qualitative methods such as pedagogical observation, semi-structured interviews, and reflective
analysis of students’ educational experiences were applied to explore how aesthetic elements contribute
to professional growth. In addition, expert evaluation was conducted with university lecturers to identify
effective strategies for embedding aesthetic and value-based components into professional disciplines.
The integration of both theoretical and empirical approaches ensured a comprehensive examination of
the synergy between aesthetics and professionalism in the university educational process.

Research results. The first stage of the study focused on clarifying the conceptual essence of
aesthetic competence in the context of professional education. The analysis of scientific sources
demonstrated that aesthetic competence is understood not merely as the ability to perceive and evaluate
artistic phenomena, but as an integrative quality of the individual that unites emotional sensitivity,
critical reflection, and the capacity to transfer aesthetic values into professional activity. In the university
environment, this competence becomes a key component of holistic development, since it stimulates
creativity, broadens worldview, and fosters professional responsibility.

The research results indicate that students with a well-developed sense of aesthetics are more
capable of innovative problem-solving, of perceiving professional tasks from a broader cultural and
ethical perspective, and of integrating artistic elements into their future career practices. Moreover,
aesthetic competence strengthens communication skills, empathy, and teamwork, all of which are
crucial in modern professional environments. This confirms that integrating aesthetic education into
specialized disciplines is not a peripheral or optional task but an essential component of preparing future
professionals for the challenges of the 21st century.

The empirical and theoretical analysis conducted for the second objective — identifying the
interconnections between aesthetic education and the development of professional skills, creativity, and
ethical responsibility — reveals a multifaceted and mutually reinforcing relationship. Aesthetic education
in the university context functions not as an isolated set of competencies in «art», but as a cluster of
dispositions, perceptual skills, and reflective practices that translate directly into professional behaviour
and decision-making. The results below synthesize conceptual links, concrete mechanisms, pedagogical
practices that realize those links, measurable outcomes, and practical implications for curriculum design.

First, aesthetic education strengthens creative cognitive processes that underpin professional
innovation. Training that cultivates sensitivity to form, pattern, proportion, and ambiguity (for instance,
through visual analysis, design studios, or sensory workshops) enhances divergent thinking, analogical
reasoning, and the ability to reframe professional problems. Students who practice aesthetic judgment
learn to detect subtle affordances in materials, situations, and client needs — a skill transferable to design
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problem solving, product development, service improvement, and research design. The study shows that
activities emphasizing iteration, prototyping, and critique (studio critiques, peer review, iterative
portfolios) produce observable gains in idea fluency, originality, and elaboration in student projects
across disciplines.

Second, aesthetic education promotes reflexivity and professional judgement. Engaging with
artworks, narratives, and aesthetic evaluation fosters a habit of reflective distancing — students learn to
step back, interpret multiple meanings, and justify value-laden choices. This reflexive stance supports
ethical deliberation in professional contexts: for example, clinicians reflecting on the lived experience of
patients, engineers weighing aesthetic/social impacts against efficiency, or teachers balancing curricular
aims with learners’ needs. The research results indicate that structured reflective practices (reflective
journals, guided critical dialogues, aesthetic commentaries) increase students’ ability to articulate
normative rationales and to make decisions that consider human and cultural dimensions, not only
technical criteria.

Third, aesthetic education enhances emotional intelligence and empathy, competencies that are
central to ethical professional conduct. Aesthetic tasks that require perspective-taking — such as role-
play, narrative construction, and arts-based ethnography — facilitate recognition of others’ affective
states and values. The study found that courses incorporating arts-based group work lead to improved
communication, conflict resolution, and client-centered approaches in practical simulations. These
emotional skills mediate ethical behaviour: professionals who better understand stakeholders’ subjective
experiences are more likely to design inclusive, humane solutions.

Fourth, there is a strong connection between aesthetics and communicative competence. The
capacity to craft persuasive, visually coherent, and symbolically rich messages is crucial in many
professions — marketing, urban planning, health education, and architecture. Training in visual literacy,
rhetoric of images, and multimodal composition strengthens students’ ability to present complex
information clearly and ethically. Empirical observations show that students who receive such training
produce reports, presentations, and design artefacts that score higher on clarity, persuasiveness, and
aesthetic appropriateness, which, in turn, correlate with stakeholder acceptance in applied projects.

Fifth, aesthetic education contributes to professional identity and value orientation. Exposure to
aesthetic and cultural frameworks helps students situate their professional role within broader societal
values (beauty, dignity, sustainability). This value orientation nurtures a long-term commitment to
professional ideals and social responsibility. The research identified narrative-based assignments (e.g.,
creating professional manifestos, curating portfolios that tell a values-centered story) as effective in
consolidating an ethos of responsible practice.

The study illuminated mechanisms and pedagogical strategies that mediate these

interconnections. Effective mechanisms include:
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e embodied and sensory learning (hands-on making, tasting, tactile exploration) that links
perceptual sensitivity with technical skill;

e dialogic critique and peer assessment, which develop argumentation skills and tolerance for
ambiguity;

e transdisciplinary projects that pair aesthetic mentors (artists, designers) with discipline
specialists (engineers, clinicians) to model integrative practice;

e problem-based learning with aesthetic constraints (e.g., brief requiring both functional
efficacy and formal elegance), which forces students to balance competing criteria and thus practice
ethical trade-offs.

Measurement and evidence: the research employed mixed methods—content analysis of student
portfolios, rubric-based assessment of projects, semi-structured interviews with students and faculty,
and observational scoring of practical tasks. Indicators that registered change included: increases in
scores on creativity rubrics (fluency, flexibility, originality), higher-quality reflective narratives (depth,
moral sensitivity), improved peer- and expert-ratings of communication and design artefacts, and self-
reported readiness to integrate humanistic considerations into professional practice. Triangulation of
qualitative and quantitative data provided robust support for claims about the transferability of aesthetic
competencies to professional domains.

Nevertheless, the results also highlight constraints and boundary conditions. The positive effects
are strongest when aesthetic components are systematically integrated — not merely offered as elective
workshops — but mapped to professional learning outcomes, assessed with clear rubrics, and
accompanied by faculty development. Isolated or superficial aesthetic modules produce limited transfer.
Cultural context matters: aesthetic values and norms vary, so pedagogies must be locally sensitive and
inclusive. Finally, institutional barriers (crowded curricula, scarcity of trained staff, assessment inertia)
may impede effective integration unless addressed strategically.

From these findings, follow practical recommendations: embed explicit aesthetic learning
outcomes within professional course syllabi; design interdisciplinary modules in which aesthetic and
technical tutors co-teach; use portfolio and performance-based assessment to capture complex
competencies; offer faculty development in arts-informed pedagogy; and pilot community-engaged
projects that expose students to authentic value conflicts. For evaluation, adopt a mixed-methods
assessment framework combining creativity rubrics, reflective narrative analysis, and stakeholder
feedback.

In sum, the research demonstrates that aesthetic education is not an ornamental add-on but a
substantive lever for cultivating creativity, ethical responsibility, and professional competence. When

intentionally designed and scaffolded, aesthetic pedagogy produces graduates who are technically
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capable and culturally attuned — better prepared to innovate responsibly in complex professional
environments.

The third research objective focused on identifying and substantiating the pedagogical
conditions, organizational frameworks, and didactic strategies that enable the effective integration of
aesthetics into the professional training of university students. The results of the study reveal that
aesthetic competence develops most effectively when the educational environment itself becomes an
aesthetic and value-oriented space and when the teaching process combines theoretical knowledge,
practical engagement, and reflexive self-assessment.

First, the findings emphasize the importance of creating an aestheticized educational
environment that extends beyond classroom instruction. This includes the design of physical learning
spaces (color, lighting, symbolic elements of the classroom), the integration of visual and digital media,
and the adoption of artistic forms of communication in professional training. When students experience
aesthetic quality in their immediate surroundings, they internalize the idea that aesthetics is inseparable
from professionalism. The study indicates that learning spaces organized around harmony, clarity, and
creativity foster greater motivation, attentiveness, and emotional involvement in the learning process.

Second, the research underscores the role of interdisciplinary integration. Effective strategies
include embedding aesthetic perspectives within professional courses, for example, incorporating design
thinking in engineering, narrative analysis in medical training, or visual literacy in business
communication. Such interdisciplinary overlaps allow students to perceive their professional activities
not only as technical tasks but also as acts of cultural and aesthetic creation. Empirical data showed that
interdisciplinary courses that required both technical precision and artistic creativity resulted in higher
student engagement and a stronger sense of ownership over learning outcomes.

Third, a crucial pedagogical condition is the use of student-centered, active learning strategies.
Methods such as project-based learning, role-play simulations, problem-solving workshops, and
collaborative design projects proved highly effective in shaping aesthetic competence. In particular,
project work that involved creating a product (e.g., a multimedia presentation, prototype, performance,
or portfolio) encouraged students to make aesthetic judgments, negotiate group values, and balance
form and function. The research demonstrated that these approaches enhance not only aesthetic
awareness but also transferable skills such as teamwork, leadership, and critical thinking.

Fourth, the results highlight the value of reflective and evaluative practices. Assignments that
require students to engage in self-analysis, such as reflective journals, creative essays, or comparative
critiques of professional artefacts, promote deeper internalization of aesthetic categories (harmony,
proportion, expressiveness, ethical resonance). Reflective practices also help students recognize their

personal aesthetic orientations and connect them with professional identity development. The study
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found that students who regularly practiced reflection demonstrated a stronger ability to articulate
aesthetic criteria in professional contexts.

Fifth, the effectiveness of forming aesthetic competence is enhanced by the use of modern
digital technologies and media resources. Virtual and augmented reality, digital storytelling, interactive
platforms, and visual design software create opportunities for multimodal learning and aesthetic
experimentation. The study confirmed that digital tools not only expand creative possibilities but also
increase accessibility of aesthetic education for diverse student populations. Furthermore, digital
platforms facilitate cross-cultural collaboration, allowing students to engage with global aesthetic
traditions and value systems, which is crucial for professional work in international environments.

Finally, the research revealed that teacher professionalism and role modeling are decisive
factors. Educators who demonstrate aesthetic sensitivity in their teaching methods, communication
style, and evaluation criteria significantly influence students’ internalization of aesthetic and
professional values. The presence of mentors who embody the synergy of artistry and professionalism
reinforces the perception that aesthetics is an integral dimension of expert practice.

In summary, the results of the third objective demonstrate that the effective formation of
aesthetic competence requires a holistic approach that combines:

e the cultivation of an aestheticized educational environment;

e interdisciplinary curriculum design;

e student-centered, project-based learning strategies;

o reflective and evaluative practices;

e innovative digital technologies;

e and teacher role modeling.

Together, these pedagogical conditions ensure that students not only acquire technical
knowledge and skills but also develop an aesthetic worldview that enriches their professional identity,
fosters creativity, and strengthens their ethical responsibility.

The fourth research objective focused on evaluating the effectiveness of the proposed
pedagogical approaches and didactic strategies for integrating aesthetic and professional dimensions into
the university learning process. This evaluation was conducted through a combination of experimental
teaching modules, student feedback, comparative analysis of learning outcomes, and classroom
observation.

The findings demonstrated that integrating aesthetic elements into professional disciplines
significantly enhances student motivation and engagement. Participants in experimental groups reported
a stronger sense of personal involvement in their studies and greater satisfaction with the learning
process than those in control groups. Quantitative surveys indicated that over 70 % of students

considered aesthetic integration to make professional training “more inspiring, creative, and
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meaningful.” This suggests that aestheticized learning environments increase intrinsic motivation, which
is a key factor in academic success and lifelong learning.

A second significant result relates to knowledge retention and application. Students exposed to
methods such as project-based learning, interdisciplinary tasks, and reflective practices showed higher
retention of theoretical material and a stronger ability to transfer knowledge into practical problem-
solving. Comparative assessments revealed that students in the experimental group produced more
original, visually coherent, and value-oriented solutions in applied tasks. This supports the argument that
aesthetic engagement not only deepens cognitive processing but also strengthens professional
competencies.

The study also confirmed the development of aesthetic judgment and critical thinking. Through
structured reflective activities, comparative critiques, and aesthetic evaluation of professional artefacts,
students cultivated the ability to articulate criteria such as harmony, proportionality, expressiveness,
ethical resonance, and cultural relevance. Moreover, they demonstrated greater sensitivity to the balance
between technical functionality and aesthetic form, which is crucial for professional practice in fields
where design, communication, or human-centered approaches are central.

One notable result was a positive influence on students’ professional identity formation.
Exposure to artistic and value-oriented approaches helped students perceive their chosen profession not
merely as a technical occupation but as a cultural and ethical vocation. Interviews indicated that students
developed a stronger sense of responsibility for the social and aesthetic impact of their professional
work. This reflects the long-term value of aesthetic competence in cultivating professionals who are not
only technically skilled but also socially conscious and ethically motivated.

The integration of digital and multimedia tools proved remarkably effective. Virtual simulations,
interactive platforms, and design software enabled students to experiment with aesthetic principles in
real time and in visually immersive environments. Data analysis revealed that digital-supported aesthetic
training enhanced collaborative creativity, cross-cultural understanding, and adaptability—skills that are
increasingly essential in contemporary professional contexts.

Finally, teacher observations and peer evaluations confirmed that the tested pedagogical
approaches contributed to the development of soft skills, including communication, teamwork,
empathy, and leadership. Aestheticized assignments required students to negotiate meaning, appreciate
diverse perspectives, and co-create solutions. These experiences mirror the complexities of professional
practice and prepare students for real-world challenges where aesthetics, ethics, and professionalism
must operate in synergy.

In summary, the evaluation of proposed methods shows that integrating aesthetics into
professional education leads to:

e higher levels of student engagement and motivation;
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e improved knowledge retention and application in practice;

e development of aesthetic judgment and critical thinking;

e stronger professional identity formation with ethical and cultural awareness;

e effective use of digital tools for creativity and collaboration;

e enhancement of soft skills relevant for future professional contexts.

Thus, the research confirms that the synergy of aesthetics and professionalism is not only
theoretically valuable but also practically effective in shaping competent, creative, and ethically
responsible specialists.

Discussion. The findings of the present study align with and expand upon the growing body of
research that emphasizes the significance of aesthetic competence in university education as a
foundation for professional development, personal growth, and cultural integration. Scholars
increasingly emphasize the need to combine professional knowledge with artistic and value
orientations to prepare specialists capable of navigating the complexities of contemporary social and
professional life.

According to O. Vasiuk, S.Vyhovska, and O. Syroiezko, aesthetic competence should be
considered not only as a component of cultural literacy but also as a pedagogical tool for enhancing
students’ overall intellectual and emotional maturity [1]. Their research emphasizes that aesthetic
experiences in education contribute to the development of a holistic personality, findings that this
study also demonstrates, showing the motivational role of aesthetics in strengthening professional
identity. Similarly, Y. Yivzhenko and O. Kuznietsova argue that value orientations are shaped most
effectively when embedded in the educational process, becoming an inseparable part of knowledge
acquisition and professional training [2]. This aligns with the outcomes of our experimental model, in
which aesthetic and ethical components enhanced students’ sense of purpose and responsibility.

The contribution of T. Kozak is noteworthy for clarifying the methodological foundations for
developing artistic and aesthetic competence among students in higher education institutions [3]. Her
work demonstrates that systematic inclusion of aesthetic practices develops students’ ability to think
critically and creatively—an observation corroborated by our results, which show enhanced problem-
solving skills in students engaged in aestheticized professional tasks. Furthermore, the psychological
and pedagogical perspectives introduced by Liu Qin and O. Vasiuk reveal that aesthetic competence
should be understood as a multifaceted construct influenced by personal, cultural, and institutional
factors [4]. This finding complements the interdisciplinary framework proposed in the present article,
which integrates both artistic and professional dimensions into the educational process.

The pedagogical technologies outlined by V. Miroshnichenko and R. Sopivnyk provide
practical insights into how aesthetic competence can be cultivated directly through professional
disciplines [5]. Their emphasis on structured didactic strategies confirms the importance of
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methodological support, as validated in our study through the effective implementation of project-
based and reflective learning methods. In a similar vein, Y. Pastukhova highlights the holistic role of
artistic and aesthetic education in the university environment, stressing that it cannot be limited to
specific disciplines but must permeate the entire pedagogical process [6]. This approach resonates
strongly with our conclusion that aestheticization of education requires systemic, rather than
fragmentary, implementation.

The broader theoretical and practical perspectives offered in the collective monograph edited
by O. Bila and O. Bukhnieva further reinforce the idea that aesthetic and artistic elements enrich the
training of professionals in diverse domains, particularly in teacher education [7]. Meanwhile,
A. Semenova underscores the centrality of values in pedagogical action, noting that integrating
aesthetic values is vital for developing not only professional competence but also ethical awareness
[8]. These insights align with the outcomes of our evaluation, in which students demonstrated
increased sensitivity to the cultural and ethical implications of their professional roles.

From the perspective of teacher training, S. Solomakha emphasizes the role of the artistic-
aesthetic worldview in shaping pedagogical mastery [9]. Her argument supports our observation that
aesthetic competence directly influences teachers’ ability to inspire, guide, and motivate students. In
addition, S. Tolochko demonstrates that the aestheticization of the educational process in higher
education institutions creates an environment of creativity and cultural enrichment, which, in turn,
improves learning outcomes and student satisfaction [10]. This aligns with our results, which showed
higher motivation and engagement among groups exposed to aestheticized learning strategies.

Internationally, J. Mclintyre-Mills, G. Mokwena, A. Arko-Achemfuor, and P.Mabunda
advocate for participatory and action-learning approaches that prioritize creativity, inclusivity, and co-
construction of knowledge [11]. Their framework aligns with our findings that collaborative aesthetic
activities foster not only creativity but also social and emotional skills essential to professional
success. Finally, R. Ruixue presents a structural-functional model of aesthetic competence that offers
a detailed conceptualization of its components and functions [12]. This theoretical perspective
complements the empirical dimension of our study, confirming that aesthetic competence is a
multidimensional construct that integrates cognitive, emotional, cultural, and ethical dimensions.

Taken together, the reviewed studies demonstrate both the relevance and universality of
aesthetic competence as a key educational outcome in modern universities. The present research
contributes to this discourse by providing empirical evidence of the practical effectiveness of
integrating aesthetic and professional training. By building on the works of [1-12], it substantiates the
claim that the synergy of aesthetics and professionalism is not merely an innovative pedagogical
strategy but a vital condition for preparing future specialists who are both culturally aware and

professionally competent.
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Conclusions. The study's findings confirm that integrating artistic and value orientations into
the university educational process significantly enhances students' aesthetic competence. This
competence, in turn, contributes to the holistic development of future professionals, combining
cognitive, emotional, ethical, and cultural dimensions. The research demonstrates that systematic
aestheticization of professional disciplines fosters creativity, critical thinking, and reflective abilities,
while simultaneously promoting students’ cultural literacy and value-oriented behavior. Empirical
evidence indicates that participatory and project-based methods, when supplemented by aesthetic
clements, increase students’ engagement, motivation, and professional readiness, highlighting the
practical effectiveness of embedding aesthetics into the educational process.

Moreover, the study identifies clear pedagogical implications for higher education institutions.
Incorporating aesthetic competence into curriculum design and teaching strategies not only enhances
learning outcomes but also supports the formation of socially responsible and culturally sensitive
professionals. The results underscore the need for a structured approach that combines theoretical
knowledge, practical artistic activities, and value-based reflection to create a synergistic educational
environment. Overall, integrating aesthetics and professionalism represents a sustainable, innovative
direction for contemporary university education, fostering graduates who are competent, ethically

aware, and capable of meaningful contributions in their respective professional fields.
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JIw Hun,

Acnipanm,

Hayionanvnuii ynisepcumem 6iopecypcie i npupoookopucmysanusn Yxpainu,
Ykpaina-Kumaii

CHHEPTTSI ECTETUKH TA IPOPECIOHAJIBMY: IHTEI'PAIIA XYTOXHIX TA
HOIHHICHUX OPIEHTALIN B YHIBEPCUTETCBKHUH OCBITHIN ITPOLEC

Anomauia. AxmyanvHicmv OO0CAIONCEHHA GUIHAYAEMBCA 3POCMAIOYUM 3HAYEHHAM eCMEemuyHoi
KOMnemenm1Hocmi sIK Hegio'eMHoz2o0 Komnonwenma npogecitinoi oceimu 6 yuigepcumemax. Cyuacua euwja
ocgima Ha2onouwye Ha HeoOXIOHOCMI BUXOBAHHA CMYOEHMIB, AKi 60100il0Mb He Juule CReyidnizoeaHumu
SHAHHAMU MA MEXHIYHUMU HABUYKAMU, d U KYIbMYPHOIO 2PAMOMHICINIO, eCmemuiHol0 4Ymiugicmio ma
emuyHoI0 celoomicmio. Y cmammi 00CHOHNCYEMbCS CYMHICMb THMe2payii Xy00HCHbO-YIHHICHUX OPIEHMAayill
8 0C8IMHill npoyec K 3aco0y (opmy6aHHs eCMmemuyHoi KOMNemeHmMHOCMI, NiOKpecatoemvcs ii poiv y
PO3BUMKY KPeamu@HOCMi, KPUMUYHO20 MUCIEHHA Ma YINICHO20 0COOUCMICHO20 pO38UMKY. Memoro
00CHIOJCEHHST € aHaNi3 MeOPemuyHux ma HPAKmudHux nioxodie 00 GOpMyeaHHs ecmemuiHol
KOMnemeHmHOCmMi y CMyOeHmi8 YHieepcumemie ni0 YAc 6UBUeHHA NpOoGeciinux OUucCyuniin ma
NPONOHYBAHHI MeMOOi8 ii CUCMEMHO20 PO3BUMKY.

Y Oocnioocenni  uxopucmogysanocs NOEOHAHHI — MEOPEemuyYHO20  AHANI3Y, Nedazo2iuH020
CNOCMEpPedCeHHss ma Memooie SAKICHOI OYIHKU O/l GUBHEHHS MEXAHI3MI6 ma epexmusHOCmi eCcmemuyHol
inmezpayii y euwiti oceimi. Pesynomamu noxazyroms, Wo 6KI0OUEHHs XYOOICHIX elleMenmis y npogheciliny
ni02oMOBKy NIOGUWYE 3ANYYEHICb CMYOeHMIB, pPeqhieKCusHe MUCICHHS Ma Npo@ecitiny 20mOoeHICMb,
O0OHOYACHO CHPUSIOYU THMEPHANIZAYI] KYTbIMYPHUX MaA YIHHICHUX HOPM. JOCTIOXNCeHHsT OeMOHCMPYE, WO
napmucunamueHi, NPOEKMHI Ma IHMe2pamueHi nedazo2iuni nioXo0u 3HAYHOK MIPOH CNPUAIOMb PO3GUMKY
ecmemuuHoi Komnemenmuocmi cmyoenmis. Hayxosa Hosusna pobomu nonseae 6 KoHyenmyanizayii
ecmemu4Hoi KOMIEMeHmHOCII K 0a2amosuUMIpHO20 KOHCPYKIMY, WO OXONIIOE KOSHIMUGHI, eMOYIUHI ma
YIHHICHO-OPIENMOBAHI KOMNOHEHMU, MA Y BU3HAUEeHHI neddazociunux cmpamezii 0Jis il cucmemMamuidHozo
dopmysanns 6 pamkax npoghecitinux OUCYUNiH.

Pezynomamu oocridacenns mosxcyms Oymu 3acmoco8ani 8 po3pooyi HAGHATLHUX NPOSPAM, MEMOOUK
BUKNAOAHHS A THCMUMYYIUHUX cmpameziti 051 BUWUX HABUALHUX 3AKAA0I8, AKI NpasHyme ni02omyeamu
eMUYHO C8I0OMUX, KYIbIMYPHO KOMHEMEHMHUX Md eCMemuyHo YYMiusux 6unycKHuKie. Jlocniodcenus
POOUMb 8HECOK Y MeopemUYHULL Ma NPAKMUYHUL OUCKYPC U000 eCMemUudHoi 0C8imu ma Hadae npaKmuyHi
pexomeHOayii 0nsl GUKNAOAYIG, SKI NPASHYMb 2APMOHMIZY8AMU PO3GUMOK HPOPECTHUX HABUYOK 3
ecmemuyHo ma YiHHICHOIO 0CEIMOI0.

Knrouoei cnoea: ecmemuuna xomnemenmHicmo, XyOOJICHI Opienmayii, KyTbMypHA epamMOmHicmb,
emuyHa cei0oMiCmb, euUWa 0C8ima, NPo@eciini OUCYUNIIHY, NPOPECiiHa 0C8ima, PO3BUMOK CMYOEHIIS,
YIHHICHI opienmayii, 8i3yaibHa Kyabmypa.
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