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CONCEPT OF GLOBAL COMPETENCE AND ITS MAIN COMPONENTS

Abstract. The article is aimed at analyzing and systematizing scholarly views on the essence and
content of the global competence of the individual in view of the challenges facing modern society. The
following main methods were used: analysis, synthesis, generalization — to highlight the essence of the
concept “global competence” and the formation of conclusions. Given the differences in the understanding
of global competence among scholars around the world, the various categories included in the studied
concept (relevant knowledge, skills, values) are considered. Global competence is viewed as a set of basic
knowledge, skills and values necessary for successful living to understand international issues and
successfully interact in different areas with people from different linguistic and cultural backgrounds. Four
main abilities that determine the basis of the individual’s global competence (the ability to critically study
the world outside the individual’s immediate environment; the ability to see and understand their own
perspectives and the prospects of others, given the growing role of cultural interaction and diversity in the
modern world; the ability to effective interpersonal and intercultural interaction (including the use of
modern technologies); the ability to actively participate in global processes in the sustainable society) are
considered. It is noted that a modern globally competent student must know the history of their country, its
culture, traditions and appreciate other cultures, find common grounds with other members of society, taking
into account the specifics of their cultural norms, and understand the complexity and diversity of societal
processes in the world, to establish the connection between historical events, modern world economic and
social phenomena. It is emphasized that globally competent students should be aware of their own
uniqueness and act in society in such a way as not to restrict the uniqueness and freedom of expression of
other people.

Key words: global competence, personality abilities, personality life activity, interpersonal
interaction, intercultural interaction.

© Temana Anowrkosa, 2021

Introduction. With the rapid development of modern technologies, which have given
people the opportunity to travel to any part of the world within days or even hours, to share
information within seconds, to influence worldwide processes acting locally, the term
“globalization” has become a common thing. As early as the second half of the previous century the
developed countries included globalization and global challenges on the agenda, understanding how
it can change the world. Thus, the global component began to appear in economy, politics,
education and other spheres of our lives. Such expressions as “global competence”, “soft skills”,
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“intercultural competence”, “cultural awareness” and others can be found in job advertisements,
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college curricula and national education programs. Each document presents its own explanation of
the term and gives a short list of criteria with knowledge and skills which are needed to become
globally competent.

Aim and tasks. The aim of the paper was to analyze and systematize scholarly views on the
essence and content of the global competence of the individual in view of the challenges facing
modern society. To achieve this aim we set the following tasks: to analyze the existing studies of
the global competence; to compare the concepts of the global competence suggested by the
scholars; to highlight the main components which are needed to raise a globally competent
individual; to identify the set of knowledge and skills to overcome the global challenges of the
present and future.

Research methods. In order to collect the data for their further analysis, we analyzed the
existing research works, conference proceedings and frameworks of numerous organizations and
associations which deal with global competence. The results of the study are presented in the
descriptive way on the basis of the theoretical analysis of the existing definitions and, on this basis,
provide the summary table of the main elements of global competence.

Research results. The definitions of global competence vary from the very general and
simple, like the ability to be “at home in the world” [10, p. 296], to the more complex ones. But the
researchers agree that most of the definitions are of American origin, though little commonality can
be found among them [7, p. 7]. Having studied the existing explanations of global competence we
can say that the concept is coined based on the field of education it is going to be used in and on the
academic program it is included into (whether it is the program created to evaluate global
engineering competence, the Programme for International Student Assessment or the list of the
“21st Century skills applied to the world” presented by the U. S. Department of Education [9, p. 2]).

In any case, all of the definitions of “global competence” presented either by scholars or
organizations include the goals and challenges of the national and global economy, politics and
technological development. Starting from intercultural competence and gradually changing into
global competence the concept has embraced the economic and educational strategies of each
decade. Having compared the requirements which are put forward by the modern society we
managed to determine the set of knowledge, skills and values which are needed to form a globally
competent individual.

Initially, global competence was identified with the concept of intercultural competence.
According to some scholars [4; 8; 10], the main idea of intercultural competence is to be open to the
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possibilities of other people, languages and cultures and therefore be able to communicate across
boundaries; to see the relationships between cultures, to perceive and cope with difference.

The importance of global component in education was already proved in the second half of
the 20™ century, complied with the goals and challenges of the U. S. education of the previous
century and was accompanied by the chain of historical events which took place after the Second
World War. Thus, shortly after World War 11 the U. S. government already began to invest in the
global Fulbright program aimed at supporting American students and teachers for studying and
teaching abroad and invited foreigners to do the same in the USA. Yet the earliest concerns of the
U. S. educators were connected with the shortage of the foreign language learning among the
American students, which made American specialists lose to the European ones. So, after the end of
the Cold War the Department of the Defense invested in programs intended to develop global
competence of American undergraduates mainly through building their language competence and
studying abroad [1, p. 5].

Therefore, it can be concluded that intercultural competence was sometimes identified with
global competence and was mainly introduced through the foreign language education. Another
variation of intercultural competence was critical cultural awareness which was viewed as an ability
to evaluate critically perspectives, practices and products in one’s own and other cultures and
countries [10, p. 298].

The subsequent studies of global competence have one thing in common, they define the
concept using several dimensions: knowledge, ability/skills, attitudes and values. C. Sélzer and N.
Roczen [7] viewed the global competence as the development of “knowledge, ability, and
predisposition to work effectively with people who define problems different than they do” [7. p. 7].
While F. Reimers [6], the Ford Foundation Professor of the Practice in International Education and
Director of the Global Education Innovation Initiative and of The International Education Policy
Program at Harvard University, presented a more detailed definition. The scholar assumed that
global competence is the knowledge and skills to help people understand the flat world in which
they live, an interdisciplinary approach to comprehend global affairs and events. Reimers perceives
it as “the ability to interact peacefully, respectfully and productively with fellow human beings from
diverse geographies” [6, p. 185].

Hence, the previous two definitions consider the concept of global competence mostly in
terms of intercultural relationships and intercultural awareness. While the definitions presented
below will show more practical application of global competence and its influence on the
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international labor market.

Including the concept of global competence into the academic program institutions were
committed to produce globally competent graduates who are able to function effectively in the
global marketplace and provide leadership in the international arena [1, p. 4]. J. DeBoer [2] along
with her fellow researchers from MIT also studied the concept of globally competent students from
the point of view of future employment and defined global competence as the ability to “work and
communicate effectively in national and international contexts”. They, as well, outlined the two key
dimensions: knowledge (students’ recognition of differences between their own cultural values or
beliefs and those of individuals in other cultures; recognition of how culture impacts professional
fields in multiple nations; and recognition of differences in the impact of history, politics, and
economics on decision-making in different cultures) and skills (students’ ability to communicate in
other cultures, their ability to solve problems in a foreign context, and their ability to work in teams
composed of culturally diverse members).

The Accrediting Bureau for Engineering and Technology programs (ABET) added the
following “soft skills” to the list of the skills required in graduates of the engineering degrees:

e ability to function in the multidisciplinary teams;

e ability to communicate effectively;

e including global and societal context into education;

e knowledge of contemporary issues.

As we can see from the list, these “soft skills” fully comply with the idea of global
competence and its elements appeared in other definitions [1, p. 4].

In 2010 the National Education Association (NEA) provided its own definition, according to
which “global competence refers to the acquisition of in-depth knowledge and understanding of
international issues, an appreciation of and ability to learn and work with people from diverse
linguistic and cultural backgrounds, proficiency in a foreign language, and skills to function
productively in an interdependent world community”. The definition in question contains four basic
elements: international awareness; appreciation of cultural diversity; proficiency in foreign
languages; competitive skills.

According to the group of Educators for Global Competence, globally competent students
are able to perform the following four abilities [3, p. 11]:

1. Investigate the world beyond their immediate environment.

2. Recognize perspectives.
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3. Communicate ideas effectively with diverse audiences.

4. Take action towards sustainable development, being active participants in the global
processes.

Globally-competent students are supposed to acquire:

e knowledge of other world regions, cultures, and international issues;

e skills in communicating in languages other than English while working in global or cross-
cultural environments;

e ability to use information from different sources around the world;

e values and perspectives of respect and concern for other cultures, peoples, and global
realities.

The aforecited outlines four target dimensions of global competence that people need to
apply successfully in their everyday life:

1) understanding the issues and processes of local, global and cultural significance and their
interconnection (e.g., poverty, economic interdependence, migration, inequality, environmental
risks, conflicts, cultural differences and stereotypes);

2) understanding and appreciating different ideas, perspectives and world views;

3) the ability to effectively communicate with people of different national, ethnic, religious,
social or cultural backgrounds or gender; and

4) the capacity to take constructive action toward sustainable development and collective
well-being.

The most recent and the most complete definition we consider the one given by the OECD
(Organization for Economic Co-operation and Development) for PISA 2018 (Programme for
International Student Assessment). It states that “global competence is the capacity to examine
local, global and intercultural issues, to understand and appreciate the perspectives and world views
of others, to engage in open, appropriate and effective interactions with people from different
cultures, and to act for collective well-being and sustainable development” [5, p. 7].

Thus, based on the completed research we can conclude that there are numerous definitions
of global competence possible depending on the field it is going to be used in and the target
audience. However, all of the definitions are based on the knowledge, skills and values, which are
common for any globally competent individual. Having analyzed the abovementioned sources, we

can propose a figure in which all three dimensions of global competence are presented (Fig. 1):
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Fig. 1. Three dimensions of global competence

Discussion. Therefore, taking into account the above-mentioned definitions we can see how
the concept evolves, singling out not only intercultural awareness and effective communication in
the international environment but also the understanding of current and past historical, political and
economic events in order to find solutions to local and global problems. The latter is represented in
the definition offered by the Global Competence Task Force, a group of state education agency
leaders, education scholars, and practitioners: “global competence is the capacity and disposition to
understand and act on issues of global significance” [3, p. 13].

However, preparing students for successful living in the modern global world requires not
only that we think about what issues for students to learn, but also what methods of teaching will
prove most effective in forming their global competence.

Conclusion. In conclusion, we can sum up that the concept of global competence is
constantly changing and evolving depending on the current challenges the world faces, the course
of development of the nations and the demands of the society. It is impossible to give the only
definition of global competence, however. The concept is still being studied and the new
dimensions are being added as more and more scholars are taking interest in studying an
individual’s global competence.

Therefore, forming students’ global competence in higher education institutions is becoming

a trend and is being pursued by numerous countries around the world. Ukraine, as one of the
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participants in the globalization process, is also exposed to this influence. However, the world is
constantly changing, and scholars must conduct further research in the field of global education,
analyze the experience of other countries and its implementation in Ukrainian education.

Crnucok BUKOPHCTAaHUX JKepet

1. Blumenthal P., Grothus U. Developing global competence in engineering students: U. S. and
German approaches. Online Journal for Global Engineering Education. 2008. Vol. 3, Ne 2. P. 1-12. URL.:
http://digitalcommons.uri.edu/ojgee/vol3/iss2/1

2. DeBoer J., Stump G., Carter-Johnson F., Allen G., Breslow L. Developing direct measures of
global competence. 2013 ASEE Annual Conference & Exposition Proceedings. 2013. P.1-11.
https://doi.org/10.18260/1-2--19412

3. Mansilla V. B., Jackson A., TonyJ., Society A., Officers, C.0.C.S.S. Educating for global
competence. New York : Asia Society, Incorporated, 2011. 136 p.

4. Mansilla V. B., Jackson A. Educating for global competence: Learning redefined for an
interconnected world. Mastering Global Literacy, Contemporary Perspectives / ed. H. Jacobs. New York:
Solution tree, 2013. P. 1-24. URL:
https://pz.harvard.edu/sites/default/files/Educating%20for%20Global%20Competence%20Short%20HHJ.pdf

5. Piacentini M., Barrett M., Mansilla V. B., Deardorff D., Lee H.-W. Preparing our youth for an
inclusive and sustainable world. The OECD PISA global competence framework. OECD PISA, 2018. 33 p.

6. Reimers F. M. Educating for global competency. International perspectives on the goals of
universal basic and secondary education / eds. J. Cohen and M. Mali. Routledge Press, 2009. P. 183-202.

7. Sélzer C., Roczen N. Assessing global competence in PISA 2018: Challenges and approaches to
capturing a complex construct. International. Journal of Development Education and Global Learning. 2018.
Vol. 10, Ne 1. P. 5-20. https://doi.org/10.18546/ijdegl.10.1.02

8. Van Roekel D. (2010). Global competence is a 21st century imperative (USA, NEA Education
Policy and Practice Department, Center for Great Public Schools). Washington, D.C., 2010.
URL.: https://www.nea.org/assets/docs/PB28A_Global_Competencell.pdf

9. West C. Toward globally competent pedagogy. NAFSA, 2012. 18 p.
URL.: https://www.nafsa.org/epubs

10. Wilkinson J. The intercultural speaker and the acquisition of intercultural / global competence.
The Routledge Handbook of Language and Intercultural Communication / ed. J. Jackson. Routledge, 2013.
P. 296-310.

References

1. Blumenthal, P., & Grothus, U. (2008). Developing global competence in engineering students:
U. S. and German approaches. Online Journal for Global Engineering Education, 3(2), 1-12. Retrieved from
http://digitalcommons.uri.edu/ojgee/vol3/iss2/1/

2. DeBoer, J., Stump, G., Carter-Johnson, F., Allen, G., & Breslow, L. (2013). Developing direct
measures of global competence. 2013 ASEE Annual Conference & Exposition Proceedings, 1-11. Retrieved
from https://doi.org/10.18260/1-2--19412/

3. Mansilla, V. B., Jackson, A., Tony, J., Society, A., & Officers, C.0.C.S.S. (2011). Educating for
global competence. Asia Society, Incorporated.

4. Mansilla, V. B., & Jackson, A. (2013). Educating for global competence: Learning redefined for
an interconnected world. In H. Jacobs (Ed.), Mastering global literacy, contemporary perspectives (pp.1-
24). New York: Solution Tree. Retrieved from
https://pz.harvard.edu/sites/default/files/Educating%20for%20Global%20Competence%20Short%20HHJ. pdf

5. Piacentini, M., Barrett, M., Mansilla, V. B., Deardorff, D., & Lee, H.-W. (2018). Preparing our
youth for an inclusive and sustainable world. The OECD PISA global competence framework. OECD PISA.

6. Reimers, F. M. (2009). Educating for global competency. In J. Cohen & M. Malin (Eds.),



http://digitalcommons.uri.edu/ojgee/vol3/iss2/1
https://doi.org/10.18260/1-2--19412
https://pz.harvard.edu/sites/default/files/Educating%20for%20Global%20Competence%20Short%20HHJ.pdf
https://fernando-reimers.gse.harvard.edu/publications/educating-global-competency
https://doi.org/10.18546/ijdegl.10.1.02
https://www.nea.org/assets/docs/PB28A_Global_Competence11.pdf
https://www.nafsa.org/epubs
http://digitalcommons.uri.edu/ojgee/vol3/iss2/1/
https://doi.org/10.18260/1-2--19412/
https://fernando-reimers.gse.harvard.edu/publications/educating-global-competency

Ne25 2021 p., ku. 1. TeopeTnko-MeToAn4Hi MPoGIeMH BUXOBAHHS AiTell Ta Y4HIBCHKOI MOJIOAL 11

International perspectives on the goals of universal basic and secondary education (pp. 183-202). Routledge
Press.

7. Sélzer, C., & Roczen, N. (2018). Assessing global competence in PISA 2018: Challenges and
approaches to capturing a complex construct. International. Journal of Development Education and Global
Learning, 10(1), 5-20. Retrieved from https://doi.org/10.18546/ijdegl.10.1.02/

8. Van Roekel, D. (2010). Global competence is a 21st century imperative (USA, NEA Education
Policy and Practice Department, Center for Great Public Schools). Retrieved from
https://www.nea.org/assets/docs/PB28A_Global_Competencell.pdf/

9. West, C. (2012). Toward globally competent pedagogy. NAFSA. Retrieved from
https://www.nafsa.org/epubs/

10. Wilkinson, J. (2013). The intercultural speaker and the acquisition of intercultural / global
competence. In J. Jackson (Ed.), The Routledge Handbook of Language and Intercultural Communication
(pp. 296-310). Routledge.

Temana Anowkoasa,

Hayionanvnuii mexniunuii ynisepcumem Yrkpainu

«Kuiscokuti nonimexniunuti incmumym im. lzeops Cikopcbko2oy,
m. Kuis

MOHATTS I'TOBAJIBHOI KOMIIETEHTHOCTI TA i OCHOBHI CKJIATOBI

Anomauia. Memorwo cmammi € ananiz ma cucmemamu3ayiss HAyKO8Ux no2iioié Ha CYMHICMb ma
3Micmoge HanOBHeHHs 2100AIbHOI KOMNEMEeHMHOCHI 0COOUCMOCTI 3 0271510V HA BUKAUKU, SIKI HOCMAaU nepeo
CYYACHUM CYCNITbCMEOM. 3ACMOCOBAHO MAKi OCHOGHI MemoOu. aHani3, CUHmes, Y3a2albHeHHs — O
BUCBIMIIEHHS. CYMHOCMI NOHAMMS «2100abHA KOMREMEHMHICMbY ma Gopmyeanis GUCHOBKIS. Ypaxosylouu
BIOMIHHOCMI Y PO3YMIHHI 2100ATIbHOI KOMNEMEHMHOCMI C8IMOBUMU YUEeHUMU, PO32TIAHYMO Pi3HI Kamezopii,
BKIIOUEHI 00  O00CHIOJNCYBAHO20  NOHAMMS  (GIONOGIOHI  3HAHHS,  6MiHHs, yinnocmi). [obanvhy
KOMHEMEeHMHICMb GU3HAYEHO K CYKYNHICMb 0A308UX 3HAHb, YMIHb Md YIHHOCMEl, He0OXIOHUX OJis YCNIWHOL
AHCUMMEOTIALHOCTNI, WOO PO3YMIMU MINCHAPOOHT NPOoOAeMU MA 83AEMOOIAMU Y PIZHUX THOOCbKUX chepax y
DI3HUX MOGHUX ma KYAbmYpHUX cepedoguwjax. OKpecieHo 4omupu OCHOBHI 30aMHOCHI, WO SUHAYAIOMb
OCHOBY 27100aNbHOI KOMNemeHmHOCmi ocoducmocmi (30amuicms 00 KPUMUYHO20 GUSYEHHs C8imy 3d
MedHcamu HAUOIUNCH020 OMOYEeHHs IHOUBIOA, 30amuicmb 00 OaueHHA U YC8I0OMACHHS GIACHUX NEPCNEeKMUs
ma nepcnekmus iHwux aooell, 8paxosyiouu 3pOCMAaHHs POl KYIbMYPHOL 83aeMO0il i PI3HOMAHIMHOCMI Y
cyuacHomy ceimi; 30amHicmb 00 e@eKmueHol MidcoCcoOUCMICHOI ma MIdNCKYIbmypHOI 63aemo0dii (3
BUKOPUCMANHAM CYYACHUX MEXHON02IU Y MOMY YUCni); 30amuicmb 00 aKMueHoi yyacmi 8 2100anbHux
npoyecax 68 yMo8ax cmano2o po3eumKy CyCnilbCmea). 3a3HaueHo, wo CyyacHuil enooanbHo KOMRemeHmHull
cmyoenm NOGUHEH 3HAMU ICMOPI0 GACHOI Kpainu, ii Kyiemypy, mpaouyii ma yinysamu iHwi Kyabmypu,
3HAXOOUMU CRIbHY MOBY 3 IHUWUMU NPEOCMABHUKAMU COYIyMY, bepyyuu 00 ysazu cneyuiky ix KyaomypHux
HOPM, 4 MAKOMC YCEIOOMMIO8AMU CKAAOHICMb | ©A2amospanHicms CyCRiIbHUX NPOYecie y c8imi, ananizysamu
ma 6CMAHOBNIOEAMU 36 A30K MidC ICMOPUYHUMU NOOIAMUY, CYYACHUMU CITNOGUMU EKOHOMIYHUMU Ma
coyianvbnumu asuwamu. Hazonoweno, wo cmyoenmu NOGUHHI YCEIOOMMOBAMU GAACHY VHIKANbHICMb Ma
dismu 6 coyiymi y maxuil cnocio, wod He obmexncysamu YHIKAIbHICMb i c80000Y CAMOBUPANCEHHS THUIUX
Jooetl.

Knwuoei cnoea: cnobanvna xomnemenmuicms, 30AMHOCMI 0COOUCIMOCI, HCUMMEOIATbHICMb
ocobucmocmi, MidicocoOUCICHA 83AEMOOIS, MINCKYIbIMYPHA B3AEMOOIL.
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